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ABSTRACT . ' 

Open space school^ will lead to coordination by 
teacherjs in more exciting ventures in^ education, ..such as joint • 
teaching, individualized instruction, an4 cf ossgroupiiyg oj^^studgnts, ^ 
•»Ot)en , space schools," 'denotes a tjpe 01;^ architect ura^J^^^eSign and not 
an instructional program. Hany^ tochers, though^^^^are frustrated by \ 
open space and are inadegu^±^y prepared to fjm6ti6n \ii the new,^.. 
ai;chitectural' environment. Teachers succes^sflil iii o pj ^n— ^sjp^a:C^ sx^aols'- 
have stressed that^h^^^?Hrey— stxat^^^^ i^^ 6 o r^nati^n^.^TT heir " ^ ; 
suggestions have been organized in^to_.twFe basi^ catego^^s to help, 
teachers survive /in an Qpen_spaxr&''Ttmosphexe. ^First, ^it is easier- to 
enforce a few' bcLsic^jrJuie's''^ather than . namerous detailed anes.^u^^s 
and standard^/a^e^ost effective when th'^y are or ganized, into "^-^^ 
school-wide and individual pod rule^* Secondly, careful' consideration 
must be givep tb the* patterns of ^ student movement in the open spa<^e ^ 
school. Again, agreeijng on student po.vement pattejrns must be done^ 
both, on a school-wide ba sis and within each pod. Thirdly^^ it^is 
essential that 'teachers working within the isame* pod .take every 
lirecaution to minxiiz'e distracting noise. /Pputthly, teachers in a 
must jointly plan iihere to locate furniture, eguipiiaent and suppl,iei, 
and should agree on decoratiqns for their open area's. Lastly,^ it is 
essential to. inform parent;s about open space as Jearly and thoroughly 
as possib^le. Successful .coordination ^in these areas will ^ot only 
allow teachers to survive in open spaces but will lead to more 
qoo'rdination in implementing' new programs. (SK) * 
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Introductory Statement 

The mission of the Stanford Center for Research and Development 
in Teaching is' to improve teaching in American schools. Current major 
operations include^ three research and development programs — Teachings- 
Effectiveness, The" Environment" fo?: Teaching, and Teaching and Linguistic 
Pluralism — and two programs combining research and technical assistance,' 
the Stanford Urban/Rural Leadership Training Institute and the Hoover/ 
^Stanford feacKer Corps Project. The ERIC Clearinghouse on Information ^ 
•'Resources ig'also a part of the Center. A program of exploratory and re- 
lated' studies provides for, smaller studies not part of the major programs. 

This p^per *is based on part of the work of the<iTeacher Corps Project 
funded by^ the Office of Edi^cation and jointly sponsored by Stanford Utri- 
versity and Herbert Hoovejr Junioif Hfgh School in San. Jose, California. 
The job .of the Stanford members of * the Open-Space Work Study Team in the 
project has been to help' prepare the^ st^ff, .students, and parents at 
Hoover School for moving into a' new open-^pacja facility. "Bhis paper 
'describes five^areas of tekche^ coordination. that ^re essential fpr sur- 
vival in bp'en space; establishing^ common starrdards of student'b'ehavlor ; 
developing procedure's for studenjt movement; scheduling noisy and quiet 
activities; arranging furniture,, equipment, and supplier; and involving 
parents. It is addressed to- teachers and administrators in or about to, 
'move into open-space schools, as well as to pre- and' in-servic^ educa- 
M^oxs conceme'd with preparing teachers for functioriing ef fectively^in 
the opeir-space environment. ' ^ ^ 

/ - ' . . 
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. 'H(JW-...TO' SURVIVE IN. THE^e-PEN.rS£ACE SCHOOL ' 

Susan, Stavert Roper^and Robert R. Nolan . ^ 

s«;:::-v-"'''^-'««.... X 

Teachers have to believe they can live with an innovation before 
they can learn to like it or,, more important, to make the most of it. 
This is particularly true in 'case pf a mo^^'to an open-space* 
school, because many teachers are c(:^nvrfYCH'd''''£hart their relationships 
with , students , their instructional pragrams, their ^friendships with 
other teachers, and even their "sanity" are at 'S^ta'ke. They., see 
practically unlimited possibilities for chaoi^ in.open-space schools. 

It is important to note that open space denotes a type ^of 
architectural design (i.e., large instructional areas undivided by 
interior walls and equivalent in size to tvo or, more standard class- 
rooms) and^ not an instructional program. In fact almost any instruc- 
tional approach from traditional to "open classroom" can be imple- 
mented in an open-space school. Open-space architecture, however, 
greatly facilitates joint teaching with a coi^mon group of students. 
Teachers in the same pod can assign all students according to activ- 
ity areas with different teachers supervising each^area. With proper 
planning, sev-eral activities can take place simultaneously. Teachers 
*can supervise the activity in which they have the most competence and 
interest. Ideally, students will benefit from interaction with more 
than one adult, a greater variety of activities , -and jno^re thorough 
evaluation. Teafchers will benefit from collegial support, an in- 
creased pool of materials and resources , ^ and a greater opportunity, 
to do those things they do best. ^ * • . \ 

Unfortunately, this glowing picture is a jnirage to many teachers 
who have been unable to exploit the potential of. open fepa^e. ^ It is. 
to these teachers frustrated by open space, and to those preparing 
to move into new open-space facilities that this paper ts ad4ressed. 

We be'gan'to gather information on open-space schools when we 
wfere appoiQted as part of the university staff of a project sponsored 
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by the Teacher Corps o£ the U. S. Office of Education and carried* out 
jointly by Stanford University and Hejrbert Hoover Junior High^ScJiool 

in San Jose, California. Our Job has been to work with teachers, in 

structional aides, administrators. Teacher Corps i interns , community 
members, and students to help prep'&te them' to move into a new open- 
space building. - 

We cohsulted many different sources of information. In addition 
to visits |to open-space scho'ols, we conducted a search of the litera- 
ture on open space and team teaching through the Educational Resources 
Information Center? . ^l^P with uijiversity faculty and school 
district staff. We ^interviewed teafchers who .were functioning effec- 
tively in open space and those who had reverted to sel f-contained 
classrooms. We alsp interviewed principals and vice*-principals and 
some students. In ajddition, we attended conferences on open space and 
corresponded with teachers and administrators in open^space schools ^ 
across tile country. The faculty, aides, and administrators at Hoover 
Junior High ^School openly shared with us their concerns \bout moving ^ 
into their new open-space buildiag. Their honest and thorou^ apprais- 
al of the problems they anticipated helped us decide what infiKpnation 
was needed to help them and other teachers new to open-spafce sc^ih^ls. 
In our disc.ussions with these faculties scheduled to move into 

'open-space schools, their guicfing assumption seemed to be, if any- 
thing can go wrong, it. will." They told us: *'Noise level.s*Wfll be 
intolerable.** "Teachers will have to outshout one another to? he heard." 
"StudentTl^l be constaQt^ly milling around the large area preventing 
careful supervision. "Quiet "and" ^hy kids will .get lost in a crowd 
of ao hundred or more." "It will be inipossible t6 give a test when 

-^janother group a few feet away is having a movie." "Lively debates 
or panel discussions will have to be canceled to avoid disturbing 
other teachers and 'students; in the '$ame^ area." * 

♦-ififh^is/is a:'small but typicaj sample of the doleful predictions we^ 
heard/ ^Thes^ bleachers who. Voiced these tears are, by ajid large, compe- 
tent, experienced, and committed professionals. Their c^cerns are 
based in papt , on the opinions of fej low teac hers working in operi- 
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.space schools. Although the negative aspects of open space may have 
been overemphasized by these teachers, we think their concerns are 
waj~ranted. In oiir visits to a wide^^ange (^l-*~apen-space schools in 
" the San Francisco, B^y Area, we repeatedly saw open-space areas closed 
^i{ff-^wirtti portabld walls, curtains, coatracks, bookcases, of whatever 
was handy. ^ Many of these schools are now so like conventional self- 
contained classroom sc.hools that they are frustrating the original 
hopes for open spacj^, i.e., providing more flexible student grouping, 
endi.n§ the professional isolation of the classroom teacher, permit- 
ting .more effective use of individual teacher skills and 'interest , and 
allowing a greater variety of instructional approaches. 

. A major explanation for "the walls going* up" in many open-space 
schools is <that jteachers are inadequately prepared to function in the 
new architectHxal envi^ror^oMt. There are a few exceptions where 
teachers have sp^t a year or even nfore meeting together to get ready 
for their^n^w builSdng. Some of fhese efforts are really inspiration- 
al. Teachers have dented summer vacations, late afternoons, eve- 
nings, and weekends to carefully buildin^^^^kl^ew a:ndi\^varied instruc- 
tional program. They have taken iield- trips to other ^open-space 
^ schools, met with the best teacljing teams in the area, tsTlked with 
university and state department consultants on open space, an^^ead 
everything available that applied\p open-space schools. 

These activities, however, are not ' typical . Most teacli*ers are 
given a token in-service program that i^usually poorly planned, Voo 
-short, and introduced too late to have any^impact. There f« a Polly- * 
annaish quality to many of these in-service grams whicjb teachers 
find very annoying. They^are t'ol^ how 'lucky th^v are^ to have such a 
new and impresslv^ facility (altljpugh they had no y^^e in what that 
facility would loo^k like),, how exciting and innovative their progparrti 



For an interesiiing. description 



of "iall 



s" going up in one junior 




Ij^ee Bl-ll TruesdeU and Jeff Newman, -"Can, Jr. ^Highs Make 
It with the Wide Open Spaces?," Learning, 4 (November 1975), No/3, 
pp. 74-77. 
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will be (although specifics of that program are rarely' elaborated) , 
and 'how confident the district is that tlie new school will be .a sljow- 
piece of the state (Although littl'fe released time is allowed for 
teachers to plan that ^hbwpiece.) During our field visits we found 
that faoul'ties so poorly prepared for open space were usually the 
first to put up walls.. ' 

Teachers* dati benefit from specific guidelines and suggestions to 
help them prepare for teaching in open-space schools. The purpose of 
'this paper is- to 4escribe the types -of teacher coordination that are 
necessary for surVi vat ^o. open space. It is intended to help teachers 
systematically plan to prevent chaos. If teacHers agree po coordinate 
on the is&ues presented here and 'to fbllcjw some 4:>f the' suggestions 
offered, J:"hey can learn to live pomforta*bly in the qpen-space school. 
Coordination on .these issue? will -also help *pr^pare teachers to co- 
ordinate instructional activities in prder to^ fully Exploit the poten- 
tial pf ppen sp^ce. . ^ - f.^ ^ 

Teachers successful in open-space schools have .provided the best 
and* most^ useful information oh how to suryive' in open space. Their 
Icey* point is that teachers mus^t coordinate their efforts. We have 
organized their suggfe-stions into five basic categories: (1) develbp- 
ing and 'enfor<:ing standards for student behavior; (2) agreeing on 
student movement patterns; (3) scheduling 'activities to minimize no.ise; 
(4) arranging furniture, equipment, and supplies; and (5) involving 
pare^nts. / 

iV' Developing and Enforcing Standards for Student Behavior 

In the open-space"* school^, the unruly student is'potentially more 
disruptive than in the traditionally designed school . SuchN^' student 

^n Addition-, teachers preparing for open-space schools-^are ti^re 
interested in hearing from thei^^colleagiies experienced in open-space 
schools' than from non-practitioner experts. See Paul S. George, *^ 
'*Ten- Years.^of Open Space Sc|tools:^ A Review o^f the Research'* (Gaines- 
ville, Florida: Florida Edycationa^l Research^ and Development Council, 
1975), p. 36. ' . \ 
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can now .disturb not ju^t-one teachet and 35 students but up to six ' 
teachers and 210 students! Two guidelines we repeatedly heard from 
teachers discussing dieir standards for student behavior in open space 
were to k^ep the number of rules small and to enforce th^se ,rules 
consistently. They said that it was easier to enforce a few basic ' 
rules rather than numerous Retailed ones, ^ 

Rules and standards are most effectively organized into two 
basic categories: school-wide and individual pod (i.e., an open- 
space» area equivalent to two or more standard' sized classrooms). 
School-wide rules should, be developed and ejiforced -by alKthe 
teachers in **an open-space school. *A typical J.ist of sch'ool-Wide • 
rules would cover class dismissal procedures ^ student access to 
'.central facilities suth as the media center, and safety regf!l.ations . 
Individual pod rules should be developed and enforced by alJL 'the 
teachers working" tn 'that pod. Clearly, individua.1 pod rftle^ must not 
contradijct or subvert the* school-wide\rules. ' ^ 

Teachers who successfully work together in the same open-space 
area do not speak of ''my students" or "your students." They refer to' 
students within their pod as "our*' students and feel responsible for 
enforcing standards of behavior tag: all the' studentis in the pod. Here 
are some exa^mples of pod rules from the. language arts pod at* Herbert 
Hoover Junior High School. 

, — Be in your . seat* with all your ifiaterials wHen the bell rings' 
(or you are tardy). 
' — Teachers arfe not t<^ allow more thkn one 'studetxt at a time to 
leave the room' to go' to their lockers^ i^yatories, etc. 
— Students cannot move to anotHer teacher's 'ar6£^ without per- 
mission. . , ~ ' ' . ^ ^ \ 

It cannot be overempjiasi'^ed that school-wide and pod rul^s nrJist , 
be uniformly enforced. ^^y^Ve to do so explains a lot of teaclier 
dissatisfaction in open S'plaoe and has even accoun :ed for the disin- 
tegration of some otherwis|e viable teaching teams, Students under the 
supervision of a teacher who consistently enforces fegylations feel 
unfaitl^ treated if they can see other students be^ng billowed to 
bypass the rules. , * \ \ A 
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Teachers, in each pod must coordinate with teachers in other pods 
to avoid conflicts in rules and regulations , for student behavior^ 
For example, if students are allowed to chew gum in math class but 
not allowed to chew gum in social studies, the problem of enforce- 

'lament is much more difficult for the social studies teachers. 

At Herbert Hoover Junior High bxx openrSpace committee composed 
.of teachers and aides from each of the subject areas developed common* 
standards for the entire- school before meeting by their subjj^ct areas 
to work out standards for their particular pods.. ' The overall school 
standards were distribyted to, faculty^ aides, parents, and students. 
Feedback was elicited from all groups and used to revise the sug- 
gestYons-of the op6n-space committee. Just before the move into the 
new building a list ot recommendations for student behayior which 
incorporate^ ideaa from students and parents as well as faculty was 
submitted to the faculty for finals approval. These recommeadations 

-will he. reviewed at the end of the school, year for possible revisions. 
Students should become familiar with botlj^the school-wide rules 
and the regulations for each of the pods before moving into the new 
building. Equal 1 imf>ort ant , ought to have some input into 

, formulating these rules. Many teachers find.it easier to enforce 
rules that students have helped develop, and students often have 

' excellent suggestions abcTut what regulations are needed in fe^e open- 
space setting. , This was particularly true at Hoover, wher6 three- 
fourths ^of the students had attended open-space elementary school^*. 
In order to obtain st&dent input, into the ^standards of behavior, \jk 
met with each of the social studies classes prior to the move. We^ , 
asked students how they would solve specific prqblems such as toOv^ 
much noise, theft from the media center, students who were making k 

^ 

poor adjustment to open space, etc. We took notes on their sugges-' 
tions ;aad made A long list of their ideas for faculty consideration^ 
We also asked parents some of the same specific questions and summa 
rized their resplinses for the faculty to re 
dations approved |by faculty for implementat 
o? student, parent, and faculty ideas. - 



l^iew. The final recommen- 
on were thus composite 
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. Af|:er faculty ''approval , students were infoi^med of the school - 
wide standards for' behavior in the open-spac'e school before moving 
into the new ♦buLl.di ng. Teachers within each pod explained the regula- 
tions for their particular op^n-^pace^ area either on the first day of 
the t^ove or on the tour, of thfe,buiIdiAg a few days prior to the mojve. 
"A "good* strategy fc^ acquainting student;s with the ne\^ standards is to 
• gather all* of them together in a central area of the -pod facing all 
the teachers who will work together the^re. Teachers explain tha,t aU 
students in that area will be expected to 'abide by the few specific • 
regulations- The first week in their new building, HDover language arta 
' teachers taugfit a uqit on school pride which included further discusr 
^ion of open space and its use. As part of this unit all students 
were testeti on the new school rules (e.g., no cutting actoss the 
library-media center to get to a class) and were required to retake 
the test until they scored 100 percent. - * / 

^ In -thp Hoover social studies area, the teachers l^ke<;l the stu- 
dents to fill in the following checklist monitoring t^eir o,wn behavior^ 



eac,h day of the first week after the* move into tlie new ope^-space 
building. i 

Behavior Checklist: ' ' » 

1. I came in the. correct doo?r quietly/ 

' , 2. \ I rememberedj to pick up my fo^derf^^^^ ^ 

3. • I completed my dictionary work. / 

4. ^ I found my seat easily. * \ ^ 

' 5.- I quietly cleaned up my area. 

6*. I was in my seat at disniissal time* 

■ a 

7. I remembered to put my chair in (up)..,* 

8^ ^ I turned this checklist in at the correct door when 

le-aving* 

tVilI checklist was designed to insure that, all students would 
review the i^ules 3aily, mon^itor their own compliance, and receive a 
measure o^f their j'behav^or in the form of a ckily behavior grade. . 
This checklist also minimizes the number of students who claim not to 
know the Aew procedures. 



/ 
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2,^ Agreeing on Student Movement Patterns 

^In the operi-spkce school., a student,! s movement is less con- 

^prained^by the architecture' than**in the traditionally designed 

^.s/::hool. A student's movement can also be more visually distracting 
\o teachers and othef students. Tbus careful consideration must be 
given to the patterns of qtudent movement in the open-space school. 
As in the case of developing regulations for student behavior, 
.agreeing on student movement patterns mast be done both school-wide 
and within each pod. School-wide practic^es include going to restrooms, 
the media center qr library, lockers, outside thie building, and emer- 
gency drills (e.g., - fire). At many open-space schools^^ student igove- 
ment to and within the media center received special attention* Some 
common procedures were that in in4iyidual teacher could send only a 
limited number of students to the media, center at any one time and' 
that all students using the media center'] during class time had to 
submit 'a teacher-signed .form outlining their^ assignr^jsnt. 

Many open-space pods are divided into separate areas accordit^y to 
functiorr, ^, In a pod there may be carrels |f or individual sturfy. 

-There may also^be an area with comfortable coiiches and bean bag ctiai^s" 



whei/e students are -free to "relax and re^. In /he sam^ pod, an 'a 



where chaii^s are arranged in rows ^or concentric semicircles may be 



set a^ide 



foi^L 



irge ^gro,(ip instruction. A fbw portable dividers can be 



used to d^f^renrlate these ar^ks. Teachers Vnay feel that different 
standards are appropriate for these different \areas . For exampl^e, 
students may be encoiiraged to move around a project's area to get 
equipment or to view others, students ' workj while iri the large group 
area they need permission toNleave their seats^. As long as teahhers 




agree on the acceptab 
tlv^ly communicate thei 
problems will bje mini 
Students need the 



^zed. 
jpport 



e istandard^ of movement for each area, efifec\- 
tuderit^^ and uniform}.y enforce them^ 



tunity to pr^^tic^ mov^ent patterns anl 
regulations as much as jioisible before the\ Jtnpve\ t)p the rfew building.\ 

/ \ \ \ , Hi'^ \" ^ 

/ 
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During our orientation sessions with students, we us^d a wooden model 
X)f the open-space building which was constructed^ in shop classes ^ and 
we .asked students to trace their pattern of^^moyeinerfC^as they went 
through a typical day. This helped ^tttatrunder stand why it was impor- 
tant to use a specific door^to^^eir classroom, to avoid crossing the 
media center, ^ruL^f" times, to go the long way around in order to 
av&id distracting other students. If possible, students* should be* 
given a tour of the new open-space building before the move to prac- 
tice movememt patterns. 

3. Scheduling Activities 'to Minimize Noise 

Both students and'^teachers in open-space schools have told us 
that noise is the ^single biggest problem. -It was also the number one 
concern of Hoover teachers in anticipating the move into their new 
^uilding. la addition to the obvious distraction noise can cause to 
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Lesson,^ noise can also strain professional relationships and hurt , 
staff morale. ^It is therefore' essential that teachers wo^ng within 

thfe same pod take every precaution to minimize distracting naise. 

it ' 

Onte, again, the key strategy is- teacher coordination. Teacli^rs in 
open-space classrooms must meet periodically to coordinate oheir 
noisy and, quiet activities. Tn. some gods teachers-^^Tgree th^t the sanje 
periods every^^ek will be set aside tor quiet activities ^hile otheif 
periods each week will be reserved for noisy activities. Teachers 
are thereby assured that certain ^imes are safe for testing, reading, 
and other quiet lessons. They al^^r^iiave leeway to cbsiduct noisier 
activities such as debates or plays without worrying about distract- 
ing arjother teacher's test. Some teachers feel that this system is 
too constraining and prefer to coordinate activities at the beginning 
of each Week. Altho.ugh this requires more time, it does allow 
greater '/flexibility in weekly planning. Implicit "in either method of 
coordinating schedules is that each individual teacher has a tenta- 
tive weekly jles^o^ plan and some idea of the noise l^vel of each of 
the daily ^aqtivities. 
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One excellent method, of controlling noise levels in open space is 
to use* self-c^at^^ned rooms for particularly noisy or distracting 
activities,*-' Usual ly^chools Jiave. cafeterias, project rooms, a large 

corridor, or even a space\putside that can be used occasionally for. 

' ' \ ^ ''^ 

very*^noisy activities, A weelcly or bimonthly sign-up' sheet can be 

posted for each facility, Although\the availability of self-contained 
space is a good safety valve for teachers in open space, we have seen 
several different activities includayng films, small group work, and a 
lecture taking place in the same pod at the same, time with very little 
distraction. This was in large part a result of good teacher coordina 
tion, the superior" acoustical design of most open-space buildings 
(e,g,, carpeting and acoustical ceiling tile), and l^etter. voice con- 
trol by both teachers and students. 

Another technique for minimizing noise disruptions is to divide 
the pod into different areas ^ith different acceptable noise lev^l^. 
Tfte acceptable noise level will be determined by the activity which 
takes place in that area of the pod, y For example, ajj.od^ou Id be 
divided into a reading area, a large groiip instrtrction area, and a 
projects area each with a different acceptable noise level. 

Noise varies not only by type of activity but by the time of^ 
day or period. The first few minutes ajEtev the students are seated . 
are usually the, noisiest, vTo control this problem .some faculties 



have agreed to start .each period with a f iye-td-ten-minute activity 
that each student can do quietly ^t his or her seat. Teachers in 
^ach subject area shared their ideas for ^quiet" lessons and dev^elop^d 
a list of activities that not only settle students down but also ar^ , 
part of the instructional program, 

'One of the touchiest aspects of the potential noise "droblem is 
ow; to teAl other teachers that they or the students uridet\ their j 
(Supervision are being too noisy. This .is particularly a problem for 
teachers who have been isolated from. one anothei? behind 'cLcised class- 
,room dooirs fqr so long. They have little experience .ii:^ the\kind of 
criticism that\is oftto necessary in the open-space environment, Dne 
'means of establishing a\ climate where this kind of criticism is 
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acceptable is tbl^have a short time at each teachers' meeting to dis- 
cuss such items as^ distracting ^loise and mother irritations.'^.. Agreed- 
upon signals are also used to indicate that the noise level is too ^ 
high. Some teachers use nonverbal signals such as a peace sign or 
the flicking of a light swirch, ^while others send a student with ''a 
"please keep it down" note, nany teachers find that walking. over to 
a, colleague and asking hm or h&r to lower the noise level is th^ , 
easiest way to contro}. disruptions^ Other teachers, however, feel 
that complaints about noise should>be held until the end o£ the 
period. Vmatever method teachers agree upon to monitor noise in their 
pod, ttie important poigt is to be neither 'fearful^of letting each 
other know whfen they 'are being distracted, nor iibstile if asked to 
quiet down. 

4. Arranging Furniture, EquipmentX.and Supplies • 

A major adjustment itj an open-space school is to begin thinking 
in terms of "our room" rather than "my room." No longer can one 
indj-vidual tfeacher decorate all the bulletin boards or move chairs 
and tables around at will.^ Teachers in a pod must jointly plan where 
to lopate furniture, equipment, and supplies and should agree on** 
decora^tions for their open-space area. It i,s helpful to have a model 
of the open-space areas (complete with paper cutouts of all the fur- * 
ni'ture) to allow teachers to experiment with various furniture 
arrangements before moving inl;q the new building.^ Once, teachers have 
agreed on the initial location of furniture* and other materials, they 
can set iate to evaluate these .arrangements * Before that date no 
changes in t^e location of furniture, equipment, or supplies will be 
made without consulting all the teachers in. the pod. Nothing will 
ftay tempers morej than to return from the weekend to find one/s in- 
structional area shortened by a few yards. - It is probably 'a good 
idea to plan to review physical arrangemen'ps in the pod^every month 
or so .and sgree ori changes at that time. . ^ 
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In planning the location .of furniture and equipment, tea'chers 
should keep in mind the kind of instructional program to be imple- 
mefttefd; They will probably want to have areas within their pod for 

small group .instruction, large group instruction, and indivindualized 

^ , 

learning. Research indicates that noise increases with pupil 'den- 
4 

sity^ so teachers should avoid crowding pupils small spaces, 

^ 5. Involving Parents , * 

When a new educational practice is introduced, parents are pfteti 
resistant to the' change. This is frequently caused by their having ' 
been given inadequat^e information and their anger at not having been 
properly consulted before the innovation was adopted. Resistance is 
usually greater when parents fear that *the innovation will be a_de- 
parture from the "basics." Parents often confuse the instructional 
concepts of "open classrooms" or. "open schools" with the architec- 
tural design, "open space." It is therefore e'ssential to iitfotm 
parents about open .space as early and^as thoroughly as possible. 

Parents should be consulted on the initial decision to build or 
not to build an open-space school. They should also be involved in 
meetings with architects^ to help planythe new facility. Farents at' 
Hoover insisted on windows in the media center, and both .students and 
faculty are now happy to have some natural light in their new build- 

' ins- - , - - 

P.T.A. meetings, paren£&^ advisory groups, and. home and school 
committees are good places to begin involving parents. A ^brief 
introduction to open^space schools' and how they Effect student a.tti- , 
tudes and achievement was presented to the Hoover Parent Advisc5ry 
Council.* Once construction pf the new facility was under^t;;ay, the 
parents requested a workshop on open gpace for a ^lore thorough 'de- 
scription of the building and discussion of the instru<:tional. program. 



4 ' 
Frank A* Brunetti, "Noise, Distraction and Privacy m Convention- 
al and Open- School Environments," paper prepared for the Third Annual 
Environmental Design Research Association Conference, University of 
California, Los Angeles, January 197.2. ' / 
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All parents were invited to this workshop and were contacted both 
telephone apd by mil. At the qvening workshop, the potential advan- 
tages and disa^y^ntages bf open-jap.ace schools were outlined. The 
physical layout of the new buil ding was explained by means of slides 
and a wooden model 'of the facility. Teachers in each subject .area 
described the instructional program they planned to implement in the 
new building. Based on questions raised at this workshop, written 
questions and answers on open space, were included in the 'regular 
newsletter' sent to all parents. * r 

When a school staff is beginning to feel somewhat comfortable in 
their new enviornment, a^special parents' nigl)t can be held to show ^ 
parents, and' community members the new building. - Once the program is 
in operatibn, parents should be encouraged to visit the'school or 
telephone with their questions. An information booklet anticipating 
common concerns can be distributed to all parents*. » • " 

Finally, parents should be integrated into the instructional 
program of an open-space school. An effective use of parent volun- 
teers makes sense pedagogically a^ well' as . politically. Since 
individualization "of instruction and small-group work is- usually more 
common in open space, th^n in self-contained areas, parents can be of 
invalij'able assistance both in tutoring individuals and in supervising 
grou[j projects. , The media center is often used;more in-cyyen-space 
schools than in conventional ones, and pafenfs are rxeedefl to help 
with clerical and instructional tasks. If parents share the\respon- 
sibility for iiriplementing an innovation, more of their energy will be 
directed toward making 'that innovation work than toward r"^isting it. 

Summary / ♦ ' 

Saranson, in The Culture of the School and the Problem of Change 
assesses the impact'of innovation in schools arid concludes, "the more 
things c\iange, the more. they remain the same." This seems to be an~ 



5 ' . 

Seymour B, Saranson, The Culture of the School and the Problem of 
Change (Boston: 'Alljm and Bacon, 1971). ^ 



accurate description. of many open-space .schools. They often end up 
booking like the same old self-contained classroom Schools we all 
know so well. As Saranson points out, the failure of many educational 
innovations is ih large part the result of inadequate pr^eparation for 
those who must make the' innovations work-rthe teachers,' 

This paper was written to helpl teachers learn to; survive in the 
open-space environment. The main requirements are time and effort 
to coordinate with one another before, during, and after the move to , 
open sp^ce.. We have described the five areas where coordination is* 
esseatial to survival -^common standards of student behavior, student * 
movement, scheduling activities to minimize noise, arranging furniture, 
equipment ,^ and supplies, and parents* involvement. These are the bare 
minimum.. We feel that successful ^coordination in these areas will 
not only^allow teachers to "feurvi^e 'in open space, but will lead to ^ 
coordination in more exciting ventures such as joint teaching, indi- 
viduali*2ed instruction, and cross-grouping of students^* 'Simply put, 
teachers must survive before* they can excel in open space. 
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